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Pupil Premium Strategy Statement

 

School Vision 

Together we can be enthusiastic learners, excellent communicators, at the heart of our community, active and healthy. 

Learning together, achieving together 

 

Pupil Premium Funding 
Pupil Premium Funding 
The pupil premium is additional funding for schools to raise the attainment of disadvantaged pupils of all abilities and to close the gaps between them and their 
peers. The funding is based on whether a child is eligible for free school meals.  
The Department of Education will allocate the following amounts for 2019/20: 

- £1,320 per pupil who have been recorded as being entitled to free school meals at any time from reception to Year 6. (Ever 6 FSM) 
- £2,300 per pupil for Looked after children (LAC) defined in Children Act 1989 as one who is in the care of, or provided with accommodation by, a local 

authority 
- £2,300 per pupil for children who have ceased to be looked after by a local authority because of adoption, a special guardianship order, a child 

arrangements order or a residence order 
Service Premium 
There is also additional funding for supporting children and young people with parents in the regular armed forces. This is an allocation to offer mainly pastoral 
support during challenging times and to help mitigate the negative impact on service children of family mobility or parental deployment. 
Pupils attract the premium if they meet the following criteria: 

- one of their parents is serving in the regular armed forces 
- they have been registered as a ‘service child’ in the school census at any point since 2011 
- one of their parents died while serving in the armed forces and the pupil receives a pension under the Armed Forces Compensation Scheme (AFCS) or the 

War Pensions Scheme (WPS) 
 Schools will receive £300 for each eligible pupil. 
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The PP strategy will have a separate section for pupils eligible for Service Premium 

 

Pupil Premium Strategic Principles:                Our building blocks for tackling educational disadvantage 
Whole-school ethos of attainment for all 

There is a culture of high expectations for all. 
There is a belief that all disadvantaged pupils are capable of overcoming their personal barriers to succeed.  
Disadvantaged pupils and their families are held in high regard 
Leaders, teachers and other adults understand their role within the school’s strategy 

Addressing behaviour and attendance 
A strong emphasis is placed on developing positive behaviours for learning. 
The school responds rapidly to ensure behaviour management strategies are effective for pupils that need support.  
Attendance is monitored. Strategies, where applicable, are implemented to improve absence or lateness to maximise opportunities for learning in school. 
The attendance EOY for pp children was 93% which must increase to 95% by EOY 2020 in line with National.  
Persistent absence is rigorously challenged and proactive strategies to positively engage families are pursued.     

High quality teaching for all 
The school places a strong emphasis on ensuring all disadvantaged pupils receive high quality teaching; responsive on- going formative assessment is essential 
to ensure disadvantaged pupils make strong progress.  
Teachers are committed to successfully engage with the disadvantaged pupils who are less successful learners.  
Professional development is focused on securing strong subject knowledge, questioning, feedback, ‘talk for learning’, metacognition and self-regulation.  
Interventions are additional to the entitlement to high quality teaching; class teachers retain accountability for pupil achievement.  

 Meeting individual learning needs 
There is a strong understanding of the barriers to learning and how these barriers present in school. 
Personalised profiles are used to ensure barriers are overcome so that disadvantaged pupils can benefit from enrichment, emotional well-being support and 
interventions that enable them to succeed in their learning across a wide range of subjects. 
Learning gaps and misconceptions are identified and addressed so that pupils can secure learning domains that will enable them to catch up to meet age 
related expectations or increasingly work at greater depth.  
Transition processes for disadvantaged pupils are carefully planned and implemented with high level of support throughout. 

Data-driven 
The progress of disadvantaged pupils is discussed at all pupil progress meetings and at key assessment milestones.  Actions are identified, implemented and 
regularly reviewed within each assessment phase.  
Accelerated progress must lead to higher attainment within an academic year and key stages.  
We track the progress of groups of pupils at data drop points 

Clear, responsive leadership 
A Strategy Group, which includes top leadership and a governor, review the effectiveness of strategies at the end of each assessment phase. 
Self-evaluation is rigorous and honest. 
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Current Profile 
Year 2019-2020 Number of Pupils eligible for 

PP 
91 Breakdown of PP Pupils 

NoR 286 Total PP budget £125,540 FSM/Ever 6 Service LAC 

Date of Statement September 2019 Review Dates  
 

Jan 2020 
May 2020 

81 14 3 

 

 

 

The effectiveness of the strategy is reviewed termly and is based on internal analysis, research and best practice. 
Leaders apply robust quality assurance processes and clear success criteria.   

Deploying staff effectively 
Both teachers and support staff are deployed flexibly in response to the changing learning needs of disadvantaged pupils. 
Resources are targeted at pupils at risk of underachievement in terms of low and high attainment. 

Pupil Premium Strategy Group 201819 
 
Team member  

 

Role 

Wendy Bolton –Exec Headteacher  Strategic monitoring of processes and procedures, and progress of PP children cohort specific.   

Caroline Wood- Head of School Monitoring of PP leader, data and finance allocation of PP funding 

Simon Lloyd - Pupil Premium lead Monitoring of PP children including targeted children. Liaison with phase leaders/ holding to account.  

Jo Richards - SENCo SEND disadvantaged children/ joint monitoring and progress data analysis.  

Graham Cull – Pupil Premium 
governor  

Reviewing the impact of the pupil premium funding by being actively involved in PP strategy group, with a good 
knowledge of the data.  

Review Dates for academic year: Jan 2020,   March 2020,   July 2020 
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Cohort Profile of Disadvantaged Pupils in Key Stage 1 and 2 ( does not include Service pupils) 

Year Group Number and % of 
disadvantaged pupils 
eligible for PP 

Number 
and % of 
pupils on 
SEN 
register 

Lower Attaining 
Pupils from EYFS or KS1  

Middle Attaining Pupils from 
EYFS or KS1 

Higher Attaining  
Pupils from EYFS or KS1 

EYFS 6 6 (15%) R W M R W M R W M 

Year 1  6 6 (21%) 3 3 4 3 3 2 0 0 0 

Year 2 14 11 (25%) 4 6 2 10 8 11 0 0 0 

Year 3 9 10 (24%)  4 6 3 5 3 5 0 0 1 

Year 4 15 8 (20%) 4 5 4 9 9 11 2 1 0 

Year 5 18 12 (27%) 5 7 10 13 11 7 0 0 1 

Year 6 19 13 (29%) 6 9 8 12 9 11 1 1 0 

 

Key Challenges for Pupil Premium Pupils (Linked to school rationale, internal and external barriers for learning)  
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External barriers that may affect some disadvantaged pupils 
Some children require lots of additional emotional support to start the day well 
Some children need friendship support 
Deprivation factors directly impact on learning; not having basic needs met at home. 
Poor attendance and regular lates adversely affect learning through missed sessions.  
Poor parenting/ lack of boundaries and routine adversely affect learning behaviours. 
Basic hygiene, medical needs can prevent children being ready for school. 
Some disadvantaged children do not come to school with suitable clothing including PE kits, shoes, wellies and raincoats.  
Barriers for learning that make some disadvantaged less successful in their learning  
% of PP and SEND is currently  
Disadvantaged children can often be more tired, and find concentration difficult. 
Some of our disadvantaged children have poor hygiene and can suffer with medical issues like toothache. 
Children start school with poorer language and communication skills than non- pp children.  In Early years, more time is allocated to re-enforcing the common 
language through repetition, talk for writing techniques, and modelled use (with definitions) of tier 2 and 3 vocabularies.  
The consistency of approach in teaching and learning, has strengthened over the last two years, with less staff turnover and better recruitment.  Leaders are 
better at monitoring consistency, routine and high expectations. 
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Summary allocation of funding Rationale Expenditure 

Teaching and Learning 

 The Pupil premium leader works as part of the senior leadership 
support, SEN/Disadvantaged team and works on PP monitoring 
weekly.  

 

 Release of phase leaders to monitor PP within phase and 
reporting time to feed back to PP leader and strategic team.  EEF 
high Value strategies, EYFS early intervention/communication 
and language support. KS1/2 comprehension/vocabulary 
development/ Feedback/Metacognition and self-regulation 
strategies.  

 CPD associated with PP and specialist provision for some of the 
disadvantaged children , including HIAS support, SEN advisors, 
EYFS advisors and LLP 

 SENCo time out of her three days to support disadvantaged SEN  

 TA support/ HLTA support for disadvantaged in classes  

 IT resources and time allocated:  
 
 
 

 Release time for teachers to work with PP children.  Reduction in 
class sizes.  Release time for PP to work with SENCo, Release 
time to for phase leaders, Release time for pp Meetings, , HLTA 
to cover PP targeting and discussion meetings. QFT a priority for 
all PP children.  

 New HLTA status in resourced provision to secure QFT all week; 
release time for PP lead to work with teaching staff allocated to 
PP children, monitoring and impact of positive discrimination of 
PP children.  

 
1/10th of on costs of salary 
as 10% of his time taken 
with PP.  
 
HLTA cover time 10% of 
HLTA salary x 5 phase 
leaders 
½ day a week cost SENCO 
Cost of having a TA in every 
class 
 
 
 
Third Space learning (80% of 
children are PP)  
Dragon for writing support 
for SALT support  
Clicker 
Installation costs 
8 new laptops 
 
 
 
 
Training and cover costs, 
and additional salary  
 
 

  
£5566 
 
 
 
£12,310  
  
 
£7497 
 
 
 
 
 
£3821 
 
£1300 
 
£600 
£500 
£2006 
 
 
£17000 
 
 
£6000 
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 ARE result (55%) Reading in Y6 was an issue 18/19 EOY so more 
funding put towards HIAS training as majority of pupils who did 
not achieve ARE were PP.  This year more time allocated to PP 
children in booster groups with teacher and HLTA.  After school 
clubs included.  

 Times tables booster programme reward termly – subsidised 
session of Rocksteady – PP children  

 20% of Teacher time for 
29% children in year 6 
 
Pay for teachers extra time 
 
3 x termly subsidy £80 per 
term 

£6000 
 
 
£3878 
 
£240 

Emotional, social and behavioural support 

 Breakfast club provision every day; FSM children have breakfast 
free.  

 Two ELSA support who support at breakfast time, enable a good 
transition between home and school, reduce barriers to learning,  

 support disadvantaged in after school clubs.  Subsidised cost of 
private clubs eg Rocksteady, Judo, cheerleading 

 Rocksteady for RP children (£35 x 8 x 3)  

 Improvements in attendance; case studies where support has 
been put in place including collecting children where parent ill, 
hospitalised or has no form of transport and in refuge.  

 Support and challenge for children who are regularly late to 
school.  HSLW and HoS meet with families.   

 

 Two lunchtime clubs support disadvantaged children : gardening  
club run by ELSA in wild area and Makaton choir driven and 
managed by the sports coach who is a Makaton specialist.  

 Homework Club costs of two HLTAs who primarily support 
disadvantaged 80% of the pupils who attend are disadvantaged.  
 

 Bereavement counselling for three children who have lost close 
relatives who are Also PP children.  ELSA support weekly  
 

Cost of running the 
breakfast club with children 
eating for free- 50% of the 
children who attend 
breakfast club are PP. Cost 
of two ELSA for 1 hour each 
per day plus breakfast 
provision  
 
 
 
Rocksteady children funded  
At £31.00 per month x 9 
children x 10 months 
 
Attendance issues, chasing, 
formal and informal 
meeting time, collecting 
children from home, admin 
time 
 
1hr per week x 3ch x 39 
weeks 

£430  
 
 
 
£8312 
 
 
£800  
£2160 Rocksteady 
 
£18,000  for HSLW and Head of 
School allocated time on 
attendance 
 
£1018 ELSA and sports coach 
time 
 
£1200    80% TAs time per hour 
x2 
£3000 
 
 
£300 uniform 
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 Free uniform/ shoes if needed  
 
 

 Visits to dentist, doctors if parents are struggling 

 Food bank deliveries. Transport for some families who struggle 
on occasion to get children to school 
 

 
Homework club has proved 
very beneficial for KS2 
children who struggle to 
complete homework at 
home.  
Some of our disadvantaged 
are very deprived.  Some 
stay only for a few weeks if 
they come to us through 
SDAS – free uniform given  

Extra pay over and above salary 
to cover cost 
£300 
 
£1000 Fuel costs and time  
 
 

Enrichment  

 Clubs resourcing 

 Subsidised visits 

 Subsidised residential trips 
 

 
 
 
 
 

 Cost of pets to support disadvantaged children (guinea pigs)  

 Therapy dog training and insurance  
 

We encourage PP children 
to attend clubs and give 
them priority.  
Parents who struggle to 
afford full payment of a trip 
or residential, are offered 
the opportunity to discuss 
payment plans and 
reduction in total cost.  
 
Set up costs,  
Training and insurance  
 

£300 for club resources 
 
£4000 residential  
 
£5000 day trips  
 
 
 
 
 
£400  

LAC:   access to IT equipment for supporting children in class.   
Cost of support in class 
ELSA support 
Family support by HSLW – aprox  30 hours per year (10hrs x 3 children ) 
Resources 

LAC children get support in 
class and emotional and 
friendship support by ELSA 
out of class.   
2 children receiving 
bereavement support, 

£2400 HSLW time 
£2100 ELSA support 
£1800 TA support in class 
£1800  trips and Equip funding  
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Services:  Forces Club resourcing and cost of trips. 
Tea parties, visits by people representing armed forces, Visit to 
pantomime, visit to HMS Queen Elizabeth and transport costs.  
Food and drink At meetings. 
Games purchased.  

£300 allocated per pupil  
14 service pupils  

£5,500 

  £ 5,500 

Total expenditure   £125,838 

 

The impact of the funding allocations and improvements outlined in the PP strategy 2018/19 

 

Current Attainment KS1 (2019) Disadvantaged Pupils   Cohort : 39  disadvantaged 10    Non-disadvantaged 29 

Percentage reaching 
expected standard 

Dis Outcomes Non-Dis Outcomes Gap National 
Disadvantaged  

National Non-Dis 
Outcomes 

Reading, Writing & 
Mathematics 
combined 

70% 69% 1% 49.8% 68% 

Reading,  80% (20% GDS) 72% (38% GDS) 8% 62% 78.4% 

Writing 70% (0% GDS) 72% (27% GDS)  2% 55% 73% 

Mathematics 80% (10% GDS) 79% (24% GDS) 1% 62% 79% 

along with two other 
relations who are PP 
children.  
Family receive support from 
HSLW.  
All trips paid for. 
Equipment needs.  

 
 
 
 

 Total LAC £7100 



10 
 

 

 Current Attainment KS2 (2019) Disadvantaged Pupils   cohort: 47  dis: 18  non dis: 29 

Percentage reaching 
expected standard 

dis Outcomes Non-dis Outcomes Gap National 
Disadvantaged  

National Non-dis 
Outcomes 

Reading, Writing & 
Mathematics 
combined 

28% 66% 38% 51% 70.8% 

Reading 33% (6% GDS) 69% (31% GDS) 36% 62% 78% 

Writing 56% ( 11% GDS) 89% (35% GDS) 33% 67.7% 83% 

Mathematics 72% (17% GDS) 79% (31% GDS) 7% 67% 84% 

 

Current Progress  (2019) Disadvantaged Pupils 

 School dis Progress 
measure  

School Non-dis Progress  National Disadvantaged 
Progress   

National Non-dis 
Progress 

Reading Dis -2.09 
Dis/SEN -2.32 

-0.44 
 

Dis -0.61 
Dis/SEN -1.83 

+0.32 

Writing Dis –1.02 
Dis/SEN -5.34 

 +1.41 
 

Dis -0.51 
Dis/SEN -2.55 

+0.26 

Mathematics Dis +0.9 
Dis/SEN +0.24 

-0.41 
 

Dis -0.72 
Dis/SEN -2.14 

+0.36 

 
 
 
 
Teaching and learning and attainment 
Teaching has strengthened; this is benefitting disadvantaged pupils but reading will be a priority this coming year. The consistently applied 
pedagogical approaches are embedded and learning journeys are more connected.  
The KS1 10 disadvantaged children achieved above national average for RWM. I peers. There were some (40%) of disadvantaged children 
who were also SEND, who achieved ARE in RMM.  All children who were disadvantaged but were not SEND achieved RWM combined.  
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In KS2 More disadvantaged children needed to have achieved the expected standard in reading- this is therefore a focus in the 2019/20 SIP. 
Some children did not make expected progress from KS1. In writing, strategies to support disadvantaged children with their writing needs to 
be further developed this year, specifically transcription, spelling, and the use  and understanding of vocabulary. Some disadvantaged 
children who were also SEND, did not make expected progress but other disadvantaged children who were not SEND, made better progress.  
There are more opportunities for pupils to use the CPA approach in mathematics to develop conceptual understanding. There is a stronger 
emphasis on fluency and problem-solving and this will be continued in the current SIP. Pupils are given more opportunities to reason and 
articulate their thinking. Technical vocabulary is explained and visible on learning walls. Modelling of written strategies to help mental 
strategies is good.  
In English rich text drivers are used to engage and challenge pupils beyond their individual reading age and this was recognised in the Ofsted 
report ( May 2019); this is enabling the vocabulary gap to be reduced. Comprehension skills are taught explicitly. Grammar, punctuation and 
spelling are increasingly more integrated in writing journeys that have purposeful contexts.  Early talk for writing is used  well across KS1 and 
Early Years intervention is strong to support those disadvantaged children who start school with a limited vocabulary. This will continue to 
be a focus on the current SIP.  Reading will be a major focus this year and there will be a holistic approach the improving children sustained 
reading opportunities, and a community approach to improving reading for enjoyment. Communication and language development remains 
a priority in EYFS and KS1. 
 
Phase leaders and middle leaders are having a more incisive impact; regular monitoring through work sampling and planning is sharpening 
good practice. The use of summative assessment has become more forensic; learning gaps are precisely and systematically addressed and 
disadvantaged children are targeted for support where they are under-performing in specific areas or domains.  High Impact Teaching Plans 
and progress reviews are focussed on specific domain analysis. Transition matrices and Venn diagrams are used strategically.  TAs are 
deployed effectively but the emphasis is on the teacher driving forward class-based interventions to accelerate progress. Feedback within 
lessons and marking is much more succinct; pupils are able to use the feedback to improve their work and be further challenged. 
Increasingly more pupils, including disadvantaged pupils, are challenged to work at greater depth.  
 
Emotional, social and behavioural support 
Attendance is 93% for FSM children. This still needs to be higher. (Whole school attendance is 96.%) The monthly attendance team meets to 
support and challenge those whose attendance is below 95% and those children who are regularly late and miss vital lesson time.  We have 
issued an increased number of penalty notices this year.  Attendance for vulnerable families is increasing.  Where some families in 
temporary housing have been rehoused, we have supported attendance by finding closer, more convenient schools and liaising with 
headteachers.   
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Exclusions have significantly decreased over the last three years.  There are 4 excluded children who were disadvantaged.  Behaviour around 
school is good.  Where extreme behaviours occur, action is prompt and children are shown respect and care, enabling them to calm quickly. 
Building strong relationships early is important in maintaining good behaviour, as is liaising well with parents.  Ofsted recognised that 
learning behaviours are now good through higher expectations from teaching staff, and a more engaging curriculum. High priority is given to 
the well-being and safeguarding of disadvantaged families and children at Bedenham.  Interventions during the school day may include 
Esafety discussions, socially speaking programs, friends for life programs, play therapy and lego therapy.  These have supported 
disadvantaged children who need emotional and social support.  This year we are introducing a therapy dog which will benefit 
disadvantaged children.   
 
Enrichment:   
We pride ourselves on every child, especially disadvantaged children, being ready to learn by 9am.  This may include settling them through 
nurture, through nutrition, through working closely with the family or through reducing barriers to learning. We continue to have a 
‘whatever it takes’ ethos.  Provision is made at lunchtimes for disadvantaged children to have pastoral support, through lunch club with the 
HSLW, gardening club with another ELSA and by ensuring peers support where necessary; Y6 support YR over lunchtime, sports captains 
organise and manage sports activities.   Disadvantaged children are able to go on all day visits sometimes through subsidies, and may need 
reduced prices for residential visits.   
Rocksteady provides a wonderful opportunity for children to work on their own instruments but be part of a team.  The Rocksteady ethos is 
that music can be created by a dedicated group of children without having to read music but by working hard and using natural skills and 
talents.  Children who performed last year, have continued this year and are more confident, collaborative and have made friends with 
others they would not normally play with.  The motivation relies heavily on the passions of the facilitators.  Parents are amazed at what their 
child can achieve in such a short period of time.  There are no behaviour issues, even from the RP children who would usually never come on 
to the stage.  Rocksteady concerts make teaching staff feel particularly proud of what we offer.  

 

Area of Focus for 2019/20 Expected impact Actions 
1:1 Teachers and leaders use data analysis confidently for 
vulnerable groups to improve provision and narrow gaps. 

All teaching staff can access key data and can analyse 
confidently to support moving children’s learning and close 
gaps.  
Data demonstrates narrowing of gaps for groups of children  
HITP plans show targeted children making accelerated 
progress. 
 

Teachers receive CPD to access and interrogate data in order 
to improve provision and narrow gaps. Introduce the term data 
package. 
Using data analysis, phase teams identify key pupils for 
discussion during SENCO, English, Maths leader meetings. 
Interim and end of phase pupil progress meetings enable 
teachers to discuss data for all groups including vulnerable 
groups. 
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HIT plans action accelerated progress for key individuals and 
groups. 

1.2 Forensic analysis and precise teaching enable all pupils to 
develop fluency, independence and resilience to achieve Key 
Stage targets.  

Teaching is consistently good when monitored, across the 
whole school.  
Targeted teaching is effective where some children need to 
catch up. Assessment of different groups of children ( eg, 
PP, Non EHCP SEND, Boys…) show that they are making 
good progress in line with National data. 

Formative assessment to identify children off track and their 
gaps 
HIT plans to target gaps in learning for individuals and groups.  
Transition matrices to identify those children not on track to 
achieve their end of Key Stage predictions. 
HIT plans and transition matrices are used throughout the 
planning process with pupil progress is a key area for 
discussion during phase meetings. 
Planning reflects the needs of all groups of children.  

1.3 Diminish the gap between PP and Non-PP groups across 
the whole school. Include CPD of NQT and PP lead.  

The gap decreases across the two groups and is consistent 
across the whole school in line with national.  
EYFS and KS1 supports EEF aim in reducing the gap at an 
early age.  
NQT supported by teacher mentor and professional mentor 
with PP strategy and systems and processes to raise 
attainment of PP children. 
SL to further develop knowledge and use of data of PP 
children.  

Review individual as well as group data to identify progress 
gains and highlight target children for HITP plans. 
Use EEF toolkits to support reducing the gap; with the ten 
main points forming part of the Federation ethos across both 
schools  

1.4 Increase the % of children who achieve expected and GDS 
in reading, writing and maths in KS1 and KS2. 
 

The % of children achieving ARE is at least national. Analyse SAT tests from previous year and identify weaker 
domains. 
Use SAT buster books in year 6. 
Test children who may need extra time using the NARA 
reading tests and applying where relevant. 
Use Third Space Learning for children who lack confidence, 
have specific gaps in knowledge (diagnostic testing) and who 
will make a difference to the combined scores.  

1:5 Continue the upward trend towards national for GLD. 
 

Outdoor provision is as high quality as indoor provision and 
challenges pupils in their play. GLD is in line with national. 

Identify environment areas to enhance learning opportunities 
and purchase resources. 
Provide opportunities for challenging and engaging continuous 
provision indoors and outdoors. 
Direct COOL time towards continuous provision activities 
linked to current learning.  
Ensure EYFS environment is tidy, clean and supports free 
movement between activities.  
Attend EYFS challenging HIAS training.  

1.6 Develop an understanding of metacognition and its 
effectiveness as a teaching tool. 

Children use metacognition well to approach problem-
solving and reasoning naturally and effectively. 

Introduce the EEF materials regarding metacognition 
(Teachers and LSAs). 
Introduce format for developing learning in groups or pairs. 

1.7 Continue to develop the effective use of task design so that 
all pupils are appropriately challenged  
 

Task design fits the needs of every child well and moves 
learning on within a journey.   

mentor and coach year 3/4 mixed planning and year 5 
planning, task design and targeted learning through guided 
work. 
PDM – Task design and subject knowledge for all staff.  
INSET – Task design (challenging GD) for all KS2 staff. 
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Federated PDM – sharing examples of successful WAGOLLs 
of English learning journeys in KS / phase teams – strengthen 
opportunities for reading across the phases and evaluate 
against what good teaching and learning looks like in reading 
and writing documents. 

1.8 Ensure that the curriculum continues to broaden and offers 
rich, creative and engaging opportunities. 
 

The curriculum supports a wide knowledge of learning and is 
broad, interesting and encourages curiosity. The % of 
children achieving ARE is at least national. Task design fits 
the needs of every child well and moves learning on within a 
journey.  

Complete statement of Intention, Implementation and Impact 
Resource hook days, trips, residential, activities and visits to 
further enhance children’s curriculum and broaden their 
opportunities.  
Use baseline monitoring from July to plan robust monitoring 
and support plan for teachers to enable further development of 
weaker subjects.  

2.2 Teachers exploit opportunities to improve children’s 
vocabulary in all areas of curriculum  

Children have a wider vocabulary and apply it more 
confidently it in their speech and writing.  

INSET with Chris Cheal to focus on developing vocabulary. 
Teachers use sentence starters on maths working walls to 
structure children’s responses to questions. 
Foundation subject leads to introduce and embed vocabulary 
mats. Ensure rich text are chosen to support learning in their 
subject 
PDM for developing vocabulary (three tiers) across foundation 
subjects. 
Vocabulary tiers are recognised as part of planning process 
and incorporated within all lessons across the curriculum. 

2.3 Improve the quality of teaching handwriting  Handwriting and presentation is progressive in all books and 
reflects the children’s pride. Teacher expectations high.  

INSET for Kinetic handwriting for all KS1 staff. 
Training applied by all KS1 staff 
Handwriting progression implemented across the Federation 
KS1 staff support KS2 in handwriting “catch up” 

2.4 Further improve transcription  
 

Phonics is taught well and children actively and effectively 
apply their skills in their reading and writing.  
Improvements in summary data. 
Phonics is in line with National and applied to spelling and 
reading 
Teaching of spelling in KS2 builds on KS1 

Complete spelling diagnostic testing with those who have been 
identified by the previous teacher as having transcription as a 
missing domain. 
English lead to model the teaching of phase 5 as part of the 
daily spelling lesson 
Share marking expectations and lesson structure for 
transcription. 
Phonics tracking standardised across the Federation and 
implemented consistently across KS1. 
Targeted teaching in Year 1 and Year 2 each day. 
Interventions identified each half term led by the teacher. 
Phonics applied across all areas of learning by all staff. 
Targeted interventions for KS2 identified and applied. 

2.6 Improve the teaching and learning of English reading in 
order to raise levels of achievement. 
 

Children read for pleasure 
Results are in line with National at the end of Yr1 phonics, 
Year 2 SATs and Year 6 SATs. 

Build in opportunities to develop pace and stamina in reading.  
Ensure planning and timetabling maintains the pace; use 
writing journeys to support reading and grammar application 
Further develop reading across the wider curriculum; a variety 
of genre including information texts. 
Be forensic with reading assessment and targeted teaching. 
Use running records (esp for lowest 20% of readers and for 
other children identified on HIT plan) to inform AfL and teach 
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strategies / skills identified as in need of development.  
Relaunch home reading challenge across the Federation 
 

3.1 Ensure that attendance is at least in line for national 
average for all groups of children. 

The gap between PP/SEN and whole school diminishes. Monthly Attendance team meeting (HoS, HSLW/CFSW, Admin 
officer) 
Daily phone calls for families who are at risk of becoming PA. 

3.2 Reduce the number of exclusions 
 

The number of exclusions reduces over time to be in line 
with similar schools. 

Exec Head to lead a review of Behaviour for Learning Policy 
and written statement of behaviour across the federation with 
staff and pupils 
Behaviour Leads, HOS, Exec Head to attend the Challenging 
behaviour SEND training and disseminate to staff through 
PDMs. 
Exec Head to monitor incidents of exclusion, violence and 
report to Governing Body  

3.3 Further embed our vision through behaviour for learning. 
 

The curriculum enables pupils to exhibit excellent learning 
behaviours during lessons, around the whole school 
environment and beyond into the community. 

Launch vision through assemblies with HoS  
Launch new vision and values in newsletters and at every 
parent opportunity  
Ensure Young Governors understand the strands and their 
role in promoting them. 
Ensure curriculum has values underpinning the key principles.  
Ensure clear vision and values statements around school and 
in class charters, on displays 
Teachers to: 

4.2 SENCo to evidence the impact of time-scaled class-based 
interventions that have accelerated the progress of pupils with 
SEND 
 

Children with SEND for learning make at least a year’s 
progress from starting points.  Children with SEND for 
SEMH, where behaviours for learning are good, make 
accelerated progress. 
 

Rationalise and embed tracking system including termly 
information to parents  
Embed the passport IEP system.  
Introduce the moodle tracker for tracking progress of SEND 
children.  
Embed the SEN toolkit for children in Maths and English. 
 

 

 

 


