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Pupil premium strategy statement for Bedenham 
Primary School 2021   

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Bedenham Primary 
School  

Number of pupils in school  287 

Proportion (%) of pupil premium eligible pupils 36% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published July 2020 

Date on which it will be reviewed July 2022 

Statement authorised by Wendy Bolton- 
Executive Headteacher  

Pupil premium lead Caroline Wood 

Head of School  

Governor / Trustee lead Jan Heath 

Chair of Governors  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £118,360 

Recovery premium funding allocation this academic year £13,560 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£131,920 
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Part A: Pupil premium strategy plan 

Statement of intent 

At the Federation of Bedenham and Holbrook Primary Schools, our intention is that all 

pupils, irrespective of their background or the challenges they face, make good progress 

and achieve high attainment across all subject areas. The focus of our pupil premium 

strategy is to support disadvantaged pupils to achieve that goal, including progress for 

those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. Rigorous support, through pupil progress, 

monitoring and coaching and planning support from experts, to embed HIT (High Impact 

Teaching Targets) within the learning journeys, are at the heart of ensuring rapid 

progress for all children. This is proven to have the greatest impact on closing the 

disadvantage attainment gap and at the same time will benefit the non-disadvantaged 

pupils in our school. Implicit in the intended outcomes detailed below, is the intention that 

non-disadvantaged pupils’ attainment will be sustained and improved alongside progress 

for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through using Government Funded money for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve. 

We will provide a good access for all children to a broad and balanced, and sometimes 
bespoke curriculum. 

 

 ‘Closing the attainment gap between disadvantaged children and their peers is the 

greatest challenge facing English schools. The gap is stubborn because its causes are 

entrenched and complex, and most lie beyond the control of schools and educators. 

However, it is clear that schools can make a difference. In England, the gap has closed 
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in both primary and secondary schools since the introduction of the Pupil Premium, 

and in every part of the country schools have demonstrated how great teaching and 

careful planning can make a huge impact on the outcomes of disadvantaged children.’ 

Education Endowment Foundation – The EEF Guide to Pupil Premium funding 

https://educationendowmentfoundation.org.uk/public/files/Publication s/Pupil_Pre-

mium_Guidance_iPDF.pdf 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Reading outcomes for disadvantaged children across all years in 2019 

were lower than usual.   Children have been isolated at home or in bub-

bles at school and have had limited life experiences outside of school in 

the past year. Disadvantaged children were less likely to read at home. 

Assessments, observations, and discussions with pupils suggest disad-

vantaged pupils generally have greater difficulties with phonics than their 

peers. This negatively affects their development as readers.  

2 Assessments, observations, and discussions with pupils indicate under-

developed oral language skills and vocabulary gaps among many disad-

vantaged pupils. These are evident from Reception through to KS2 and 

in general, are more prevalent among our disadvantaged pupils than 

their peers. On entry to Year R in September 2021, only 10% of the co-

hort were on track for Literacy and 80% were below age related expecta-

tions for reading and writing.  

3 Observations, pupil conferencing and teacher assessments indicate that 

many disadvantaged children have a lower self-esteem, which has a 

negative impact on resilience and confidence. This can impact progress 

in the classroom, in particularly around independence.  

Teacher referrals for ELSA and pastoral have markedly increased during 

the pandemic.  72% of the disadvantaged pupils currently require addi-

tional support with social and emotional needs, as stated on their individ-

ual pupil premium targets 

4 Lack of parental engagement with home learning, including reading, 

times tables and spelling, limits the progress of the children in the key 

areas for development.  Teacher evidence suggests that less than 35% 

of their disadvantaged children regularly read at home in key stage 1.  In 

KS2 less than 40% of the disadvantaged children practise Times Table 

Rock Stars or spellings at home. 

https://educationendowmentfoundation.org.uk/public/files/Publication%20s/Pupil_Premium_Guidance_iPDF.pdf
https://educationendowmentfoundation.org.uk/public/files/Publication%20s/Pupil_Premium_Guidance_iPDF.pdf
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5 We work hard to address the importance of clear responsive leadership, 

where communication is strong and impact of rigorous monitoring in 

teaching and learning, enables our disadvantaged children to progress 

well and reduce gap in line with national.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve decoding through 

excellent phonics and 

reading teaching  

We will help all pupils access the wider school curriculum through 
reading.  End of Key stage 1 and end of Key stage 2 reading data 
will be in line with National at 65% or above. Phonics data for key 
stage 1 will be 70% or above. 

Improved oral language 

skills and vocabulary among 

disadvantaged pupils. 

We will ensure pupils can demonstrate their understanding, 
express their feelings and ask questions. End of year data will 
show that Year R, are in line with National for Literacy and 
Communication and Language. 

To achieve and sustain im-

proved wellbeing for all pu-

pils in our school, particu-

larly our disadvantaged pu-

pils-Self-esteem and confi-

dence  

Through developing Growth Mindset and using a PATHS approach, 
pupils must feel successful in their learning and aware of their 
value to the school. Children will independently use metacognitive 
strategies in the classroom to move their own learning forward and 
the school values will be at the heart of actions and discussions. 

To improve staff knowledge 

and skills in order to ad-

dress the educational disad-

vantage in school. 

 

All staff, including dinner staff, must be aware of, and equipped to 
tackle, the barriers facing our disadvantaged pupils. Professional 
development is focused on securing strong subject knowledge, 
questioning, feedback, ‘talk for learning’, metacognition and self-
regulation. There is a belief that all disadvantaged pupils are 
capable of overcoming their personal barriers to succeed. 

To develop clear, 
responsive leadership at all 
levels to ensure the 
intended outcomes for 
Disadvantaged pupils are 
achieved. 

 A Strategy Group, which includes EHT, SENCo, English and maths 

leads, DHT and a governor, review the effectiveness of strategies at 

the end of each assessment phase.    

The leadership team will read and discuss/implement evidence 
from the following texts: 

 ‘Addressing Educational Disadvantage in school and 
colleges’ by Mark Rowland 

 ‘The EEF Guide to the Pupil Premium-Autumn 2021/ Three 
Tiered Approach’.             

Self-evaluation is rigorous and honest. 

Leadership at all levels has a rigorous drive on supporting and 
enabling the best outcomes for our Disadvantaged pupils. 
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Activity in this academic year 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £45,900 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Language 

develop-

ment  

  

 

use of sentence stems and stem sentences.  

Ensuring the environment reflects learning opportunities espe-

cially in EYFS and KS1. 

Half termly attendance meetings with Senco, HSLW PP lead. 

Using talk to support development of language (oracy). 

Dyslexia- whole school training. 

1,2,3 

Pedagogy 

- how we 

teach 

  

 

Clarity and consistency on pedagogical approaches  (Explicit 
instruction, scaffolding, flexible groupings and cognitive and 
metacognitive strategies) 

Rosenshine Pedagogy developed to support scaffolding and 
modelling in lessons 

Metacognition 

Kinetic letters – fine motor skills and development of core 

strength 

Maths mastery 

Use of ICT/Chrome books to enhance provision 

Phonics –enhancing phonetically decodable books and provid-

ing materials for high interest, low reading age texts. 

Assessment for learning- responsive teaching Dylan Williams 

Half-termly progress meetings with all year groups to focus on 

PP progress 

Pupil Progress meetings, involving SENCO, SLT, English and 

Maths Lead to create HIT plan targets, aligned with the SEN tar-

gets. 

Year 2 and year 6 strategy plan 

Effective diagnostic assessment  

Explicit vocabulary instruction in all English lessons (and most 

other lessons) Use of ‘Word Aware’ and ‘The Big Book of Flu-

ency’ to support vocabulary and fluency. 

1,2,3 

Training 

 

High quality CPD 

Coaching – lesson study 

Specialist support in planning curriculum subjects ICT, Geogra-

phy, Art 

Planned from English and Maths HIAS- focus 

Non-class based English and maths leads to support planning, 

4,5 
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teaching and pupil conferencing. 

Tailored mentoring and coaching for ECTs and staff 

Middle leadership courses (Maths lead) 

Subject leads have 1 day every half term to lead and monitor 

subjects 

Specialist teaching for PE, Art and MFL across whole school  

Updated RSE and PSHE Curriculum for 2020/21 

Bespoke 1:1 coaching with DHT and HLTA’s  

Weekly LSA and HLTA training delivered by SENCO, English 

and Maths lead and SLT 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 38,300 + £13,560 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

  Planning for pupils with SEND using the SEND toolkit 
 
Bespoke interventions for children with SEND 
 
NELI (Nuffield Early Language Intervention) and language 
links Early Years 
 
Reading, listening, maths and fine-motor skills interventions 
daily  
 
School’s Therapy pack in EYFS and Year 1 for targeted in-
terventions. 
Sensory and therapeutic play. 
 
Booster sessions for phonics, KS1, KS2 and Year 4 tests  
 
Deployment of staff- HLTA year 6, non-class based SENCo 
 
Maths mastery Hub including early number 
 
Reading fluency project – year 4 and year 6 
 
Targeted workshops and bespoke parents evenings for 
year 2 and 6 
 
Targeted support following attendance meetings 
 
 
Parent workshops in Early Years and Year 1 (reading 
cafes) 
 
Sydney and phonographix, Sandwell maths 

 
Maths Mastery (Matrix Hub) approach 
 

1,2,3 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 34,160 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Supporting 

pupils’ social, 

emotional 

and behav-

ioural needs 

Adaptations to PHSE curriculum 

Positive behaviour strategies including 6 strands ap-

proach for the children who are “above and beyond” 

ELSA sessions 

Home school link worker 

Growth Mindset (the learning PIT) and PATHS for rela-

tionships 

Nurture – using PACE 

Assemblies linked to Values and Mindset 

Therapeutic Play 

Planned transition first thing in the morning, Regulation 

club after lunch 

Lunch club for children who find social situations difficult 

Library open at lunchtimes and run by an LSA 

School pets- Guinea Pigs and fish 

Coffee Mornings for Vulnerable families and Service Fam-

ilies 

Deployment teddy bears and maps for service children 

Purchase of books to support children’s emotional wellbe-

ing and self-esteem  

Young Carer biweekly sessions 

Service families biweekly sessions unless deployed par-

ents then weekly welfare checks and activities.  

1,2,3 

Attachment, 

trauma and 

resilience 

training- 

whole school 

Building on our previous training we are now taking part 
in the KCA Attachment trauma and resilience 
programme of training over 18 months and this will be a 
whole Federation approach  

1,2,3,5 

Communica-

tion with and 

supporting 

parents  

 

 As much face to face support as possible 

HoS and HSLW on playgrounds at drop off and pick up 

Developing PTA to include more parents  

Relationships between school and home- developing the 

love for learning/reading 

Breakfast club provision provided for FSM children to en-

sure a good transition between home and school and to 

support families returning to work. 

3,4,5 



8 

Meetings with HSLW 

Phone calls with SLT offering support and guidance. 

Vulnerable group information for parents- young carers, 

Service children, EAL 

Reading cafes with parents and the local pre schools 

Weekly Community Book Share and Pre-School Story 

Read sessions. 

HoS visits to feeder nurseries to promote the Federation 

and speak directly to parents about their children and 

their needs- visits to school and tours.  

Introduction of a new after school club to support parents 

returning to work and completing the wrap around care 

offer.  

Enrichment 

for all chil-

dren  

Access to clubs, residential in all KS2 year groups, sign 

posting 

Opportunities to enhance cultural capital 

Visitors to school to enrich curriculum for PP children 

Broad experiences- curriculum maps demonstrate the 

school’s aims for experiences (posting a letter, perfor-

mances, gardening, cooking, laying a table and eating 

with others) 

Widening experiences through Art week, STEM week, 

Number Day, Rainbow Day and Book Week. 

Visitors for special occasions- Christmas stories 

Golden Lunch where children cook and eat together 

Chess Club, Netball/Football club 

Makaton Choir, Rock Steady 

Hampshire Music Service, Instrument Lessons for Key 

Stage 2, Daily Mile initiative 

Free after-school clubs daily 

Free starter book packs for all EYFS pupils 

Subsidised trips and visitors 

1,2,3 

 

Total budgeted cost: £ £131,920 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NELI  

KCA Trauma, Attachment and Resilience 
programme  

KCA 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you 
spend your 
service pupil 
premium 
allocation last 
academic year? 

ELSA support sessions and work with the service liaison officer. 
Service families conference for Senior leadership. 
Strategy time for HoS to create new vision and action plan for the 
service families. 
Administrative time to create booklet, and upload to social media 
including website. 
Refreshments and cakes for parent meet and greet 
Resources to support service families: 
• Knitted soldiers and sailors 
• Maps  
• Art resources 
Guinea pigs purchase and equipment needed ( they are looked 
after by the service children) 
Cinema visits and snacks. 

What was the 
impact of that 

Service pupils feel part of family both in school and across the 
federation 
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spending on 
service pupil 
premium eligible 
pupils? 

Parents feel supported and listened to. 
School can support with pupils and parent’s needs. 
School celebrates the role of the parent. 
Guinea pigs have had appositive impact on children’s mental 
health and emotional wellbeing throughout the year. Children 
have learnt to care for the guinea pigs.  Guinea pigs act as a 
good distraction when children feel most vulnerable. 
ELSA sessions have supported children both during deployments 
and at other times. 
Children have a strong network of support including peers.  
The school continues to be at the heart of the community.  
 

 

 


